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Reading—Grade 8
In eighth grade, students integrate a variety of comprehension and vocabulary strategies. They are able to adapt their reading to different types of text. Oral and written responses analyze and/or synthesize information from multiple sources to deepen understanding of the content. Students refine their understanding of the author's craft, commenting and critically evaluating text. They continue to analyze and/or synthesize information from multiple sources to deepen understanding of the content. Students continue to read for pleasure.

EALR 1: The student understands and uses different skills and strategies to read.

Note: Each grade-level expectation assumes the student is reading grade-level text. Since reading is a process, some grade-level indicators and evidences of learning apply to multiple grade-levels. What changes is the text complexity as students move through the grade levels.
Component 1.2  Use vocabulary (word meaning) strategies to comprehend text.

1.2.2 Apply strategies to comprehend words and ideas.
· Use word origins to determine the meaning of unknown words.

· Use abstract, derived root words, prefixes, and suffixes from Greek and Latin to analyze the meaning of complex words (e.g., statistic, statistician).

· Use vocabulary strategies to understand new words and concepts in informational/expository text and literary/narrative text.
· Use graphic features to clarify and extend meaning (e.g., science processes, diagrams).

Component 1.3  Build vocabulary through wide reading.
1.3.2 Understand and apply content/academic vocabulary critical to the meaning of the text, including vocabularies relevant to different contexts, cultures, and communities. W
· Integrate new vocabulary from informational/expository text and literary/narrative text (including text from a variety of cultures and communities; (e.g., lift as used in England compared to the U.S.A.) into written and oral communication.

· Explain the meaning of content-specific vocabulary words (e.g., photosynthesis, democracy, algorithms).
· Select, from multiple choices, the meaning of a word identified in the text.

· Transfer knowledge of vocabulary learned in content areas to comprehend other grade-level informational/expository text and literary/narrative text (e.g., definition of solar in science transferred to understanding science fiction text).

Component 1.4  Apply word recognition skills and strategies to read fluently.
1.4.2 Apply fluency to enhance comprehension.

· Read grade-level and informational/expository text and literary/narrative text orally with accuracy, using appropriate pacing, phrasing, and expression.

· Read aloud unpracticed grade-level text with fluency in a range of 145-155+ words correct per minute.
1.4.3 Apply different reading rates to match text.
· Adjust reading rate by speeding up or slowing down based on purpose (e.g., pleasure, informational reading, task-oriented reading), text level of difficulty, form, and style.

EALR 2: The student understands the meaning of what is read.
Component 2.1  Demonstrate evidence of reading comprehension.
2.1.3 Apply comprehension monitoring strategies during and after reading: determine importance using theme, main idea, and supporting details in grade-level informational/expository text and/or literary/narrative text. W
· State both literal and/or inferred main ideas and provide supporting text-based details.

· State the theme/message and supporting details in culturally relevant literary/narrative text. 
· Choose, from multiple choices, a title that best fits the selection and provide details from the text to support the choice.

· Select, from multiple choices, a sentence that best states the theme or main idea of a story, poem, or selection. 

· Organize theme, main idea and supporting details into a self-created graphic organizer to enhance text comprehension.

2.1.4 Apply comprehension monitoring strategies for informational and technical materials, complex narratives, and exposition: use prior knowledge. W
· Use previous experience, knowledge of current issues, information previously learned to make connections, draw conclusions, and generalize about what is read (e.g., relate what is learned in chemistry to new learning in biology; connect the author’s perspective and/or the historical context to text).
2.1.5 Apply comprehension monitoring strategies for informational and technical materials, complex narratives, and expositions: predict and infer. W
· Make inferences based on implicit and explicit information drawn from text and provide justification for those inferences.
· Make, confirm, and revise predictions based on prior knowledge and evidence from the text (e.g., using main idea statements, predict what kind of information the author will present next).
· Select, from multiple choices, a prediction , inference, or assumption that could be made from the text.
· Organize information to support a prediction or inference in a self-created graphic organizer.
2.1.6 Apply comprehension monitoring strategies for informational and technical materials, complex narratives, and expositions: monitor for meaning, create mental images, and generate and answer questions.
· Monitor for meaning by identifying where and why comprehension was lost and use comprehension-repair strategies to regain meaning.

· Develop questions before, during, and after reading and use knowledge of questioning strategies to locate answers.

· Use mental imagery while reading.

· Organize images and information into a self-created graphic organizer to enhance text comprehension.

2.1.7 Apply comprehension monitoring strategies for informational and technical materials, complex narratives, and expositions: determine importance and summarize text. W
· Create an informational summary that includes an introductory statement, main ideas, and supporting text-based details; make connections among the key ideas from the entire text; use own words in an objective voice; is accurate to the original text; and avoids interpretation or judgment.
· Create a literary summary that includes an introduction stating the theme and/or author’s message supported by text-based evidence; use own words in an objective voice; is accurate to the original text.
· Select, from multiple choices, a sentence that best summarizes the text.

· Organize summary information for informational/expository, technical materials, and complex narratives into a self-created graphic organizer to enhance text comprehension.

Component 2.2  Understand and apply knowledge of text components to comprehend text.
2.2.1 Analyze an author’s use of time, order, and/or sequence to extend comprehension of text.
· Analyze an author’s development of time and sequence through the use of literary devices such as foreshadowing, flashbacks, dream sequences, parallel episodes and the use of traditional and/or cultural-based organizational patterns.

· Explain the use of order or steps in a process to convey meaning in an informational/expository text (e.g., scientific experiments, legislative processes, mathematical procedures, Native American talking circles and ceremonies).

2.2.2 Apply understanding of complex organizational features of printed text and electronic sources. W
· Use text features to verify, support, or clarify meaning.
· Select, from multiple choices, the purpose of a specific text feature and/or information learned from a text feature.

· Use the features of electronic information to communicate, gain information, or research a topic.

2.2.3 Understand and analyze story elements. W
· Interpret how situations, actions, and other characters influence a character’s personality and development.

· Explain how a story’s plots and subplots contribute to (or don’t advance) the conflict and resolution.

· Explain the influence of setting on mood, character, and plot.

· Explain the author’s point of view and interpret how it influences the text.

· Compare/contrast common recurring themes in books by the same or different authors.

2.2.4 Apply understanding of text organizational structures.
· Recognize and use knowledge of previously taught text organizational structures (description, comparison and contrast, sequential order, chronological order, cause and effect, order of importance, process/procedural, concept/definition, and problem/solution) to aid comprehension.

· Identify text written in episodic and generalization/principle organizational structure to find and/or organize information and comprehend text.

Component 2.3  Expand comprehension by analyzing, interpreting, and synthesizing information and ideas in literary and informational text.
2.3.1 Analyze informational/expository text and literary/narrative text for similarities and differences and cause and effect relationships. W
· Compare and contrast information from multiple sources to gain a broader understanding of a topic (e.g., compare and contrast a variety of ecosystems using text-based evidence).

· Compare and contrast how characters react to the same event using text-based evidence.

· Select, from multiple choices, a sentence that tells how two text elements are alike or different (e.g., characters, events, information/facts).

· Explain how certain actions cause certain effects (e.g., how the women’s suffrage movement changed the face of politics today or how Indian boarding schools contributed to the loss of Native American languages and culture; how the internment of Japanese Americans during World War II affected traditional Japanese family structure).

2.3.2 Analyze and evaluate informational materials for relevance in meeting a specific purpose.
· Examine information from a variety of sources, select appropriate information based on purpose, and defend selection citing evidence from text.

2.3.3 Evaluate the author’s use of literary devices to enhance comprehension. W
· Judge the effectiveness of the author’s use of literary devices and explain their use to convey meaning.

· Select, from multiple choices, a sentence from the story/poem/selection that is an example of a specific literary device.

2.3.4 Synthesize information from a variety of sources.
· Integrate information from different sources (e.g., newspaper article, biographical sketch, poem, oral records) to draw conclusions about character traits and/or author’s assumptions.
Component 2.4  Think critically and analyze author’s use of language, style, purpose, and perspective in literary and informational text.
2.4.1 Analyze informational/expository text and literary/narrative text to draw conclusions and develop insights. W
· Draw conclusions from grade-level text (e.g., the most important idea the author is trying to make in the story/poem/selection, what inspiration might be drawn from the story/poem/selection, who might benefit from reading the story/poem/selection).
· Select, from multiple choices, a statement that best represents the most important conclusion that may be drawn from the selection.

2.4.2 Analyze author’s purpose and evaluate an author’s style of writing to influence different audiences. W
· Identify and discuss different authors’ use of sentence structure, literary devices, and word choice to impact tone, message, and/or reader’s reaction.

· Explain and provide examples of how an author uses a wide variety of language structures to create an intended effect (e.g., words or phrases from another language, dialect, simile, and metaphor).

· Examine the author’s use of language registry (e.g., frozen, formal, consultative, casual, intimate) and how this influences meaning and different audiences.

· Select, from multiple choices, a sentence that explains why an author includes a specific technique.

2.4.3 Analyze and evaluate text for validity and accuracy. W
· Examine and critique the logic (reasoning, assumptions, and beliefs) and use of evidence (existing and missing information; primary and secondary sources) in an author’s argument or defense of a claim.

2.4.4 Analyze and evaluate the effectiveness of the author’s use of persuasive devices to influence an audience. W
· Examine and explain the intended effects of persuasive vocabulary (e.g., loaded words, exaggeration, emotional words, euphemisms) that the author uses to influence reader’s opinions or actions.

· Examine and explain the intended effects of propaganda techniques the author uses to influence readers’ perspectives.

· Judge the author’s effectiveness in the use of persuasive devices to influence an audience.

2.4.5 Analyze text to generalize, express insight, or respond by connecting to other texts or situations. W
· Generalize about universal themes, human nature, cultural and historical perspectives, etc., from reading multiple texts.

· Select, from multiple choices, a sentence that describes the most important idea, concept, or conclusion that can be drawn from the selection.

· Provide a response to text that expresses an insight (e.g., author’s perspective, the nature of conflict) or use text-based information to solve a problem not identified in the text (e.g., use information in an article about fitness to design an exercise routine).

2.4.6 Analyze treatment of concepts within, among, and beyond multiple texts. W
· Compare and contrast treatments of similar concepts and themes within multiple texts (e.g., how the idea of coming of age is presented in multiple texts representing a variety of cultures).

· Select, from multiple choices, a sentence that tells how two pieces of information are alike or different.

2.4.7 Analyze and evaluate the reasoning and ideas underlying an author’s beliefs and assumptions within multiple texts. W
· Examine informational/expository text and literary/narrative text to show how they reflect the heritage, traditions, and beliefs of the author.

· Compare and critique two author’s beliefs and assumptions about a single topic or issue, citing text-based evidence and decide which author presents the stronger argument.

· Make judgments about how effectively an author has supported his/her belief and/or assumptions, citing text-based evidence.

· Select, from multiple choices, a sentence that identifies the author’s opinions, assumptions, and beliefs.

· Select, from multiple choices, a sentence that describes the faulty reasoning of the author or character.

EALR 3: The student reads different materials for a variety of purposes.

Component 3.1  Read to learn new information.
3.1.1 Analyze web-based and other resource materials (including primary sources and secondary sources) for relevance in answering research questions.
· Examine resource materials to determine appropriate primary sources and secondary sources to use for investigating a question, topic, or issue (e.g., encyclopedia and other reference materials, pamphlets, book excerpts, newspaper and magazine articles, letters to an editor).

Component 3.2  Read to perform a task.
3.2.2 Apply understanding of complex information, including functional documents, to perform a task.
· Use functional documents to perform a task (e.g., read applications, legal documents, and use that information to perform everyday life functions).

Component 3.3  Read for career applications.
3.3.1 Understand and apply appropriate reading strategies for interpreting technical and non-technical documents used in job-related settings.
· Select, use, monitor, and adjust appropriate strategies for different reading purposes (e.g., skim/scan for big ideas, close reading for details, inferring information from graphs and charts).

· Use professional-level materials, including electronic information, that match career or academic interests to make decisions.

· Select and use appropriate skills for reading a variety of documents (e.g., maps, graphs, blueprints, computer manuals).

Component 3.4  Read for literary experience in a variety of genres.
3.4.2 Analyze traditional and contemporary literature written in a variety of genres.
· Respond to literature written in a variety of genres (e.g., explain why certain genres are best suited to convey a specific message or invoke a particular response from the reader).
· Analyze the characteristics and structural elements/essential attributes in a variety of poetic forms (e.g., epic, sonnet, ballad, haiku, free verse).

3.4.3 Understand and analyze recurring themes in literature.
· Identify motivations and reactions of literary characters from different cultures or historical periods when confronting similar conflicts.

· Identify and analyze recurring themes in literature across literary genres (e.g., themes of good vs. evil or heroism as expressed in plays, poetry, short stories).

3.4.4 Analyze how great literary works from a variety of cultures contribute to the understanding of self, others, and the world.
· Compare and contrast traditional, classic, and/or contemporary works of literature that deal with similar topics and problems (e.g., uses of power, family and community structures; meaning of loyalty, freedom, and responsibility).

· Relate literary works to the traditions, themes, and issues of the era they represent (e.g., the generation gap, women and children in the workforce).
EALR 4: The student sets goals and evaluates progress to improve reading.
Component 4.1  Assess reading strengths and need for improvement.
4.1.2 Evaluate reading progress and apply goal setting strategies and monitor progress toward meeting reading goals.
· Set goals for reading and develop a reading improvement plan.

· Track reading progress through the use of such tools as portfolios, learning logs, self-scoring rubrics, or strategy charts.

Component 4.2  Develop interests and share reading experiences.
4.2.1 Evaluate books and authors to share reading experiences with others.
· Discuss responses to literary experiences and/or ideas gleaned from informational/expository text with others.

Washington State Grade-level Expectations
Glossary of Selected Terms

affixes:  Groups of syllables (e.g., prefixes, such as anti- or post-, and suffixes, such as –ly or –ment) which, when added to a word or a root, alter the meaning of the word.
alliteration:  The repetition of the same sound, usually of a consonant, at the beginning of two or more words of a sentence or line of poetry (e.g., “Andrew Alligator always eats alphabet soup”).

alliterative sentences:  Repeating the same initial sound in two or more words of a sentence or line of poetry (e.g., Whitman’s line, “all summer in the sound of the sea”).
analogy:    This is a comparison of two pairs that have the same relationship.  The key is to discover the relationship between the first pair, so you can choose the correct second pair (i.e., part-to-whole, opposites).
analysis:  Separation of a whole into its parts for individual study.
analyze:  To compare in order to rank items by importance or to provide reasons.  Identify the important parts that make up the whole and determine how the parts are related to one another.
anticipation guide:   A flexible strategy used to activate students thoughts and opinions about a topic and to link their prior knowledge to new material. For example, a series of teacher generated statements about a topic that students respond to and discuss before reading.

antonyms:  Words that mean the opposite (e.g., light is an antonym of dark).

assumptions:  Statements or thoughts taken to be true without proof.
author’s craft:  Stylistic choices the author makes regarding such components as plot,  

characterization, structure, scenes, and dialogue to produce a desired effect.
author’s perspective:  The author’s subjective view as reflected in his/her written expression.

author’s purpose:  The reason an author writes, such as to entertain, inform, or persuade.

author’s style:  The author’s manner of helping the reader understand his/her written work.  
author’s tone:  The author’s attitude as reflected in the manner of the author’s written expression.

automaticity:  Ability to recognize a word (or series of words) in text effortlessly

and rapidly.

blend:  In decoding, it is the reader’s act of sounding out and then combining the sounds 

in a word to assist in the pronunciation.
common consonant sounds:  Speech sounds made by obstructing air flow and causes audible friction in varying amounts.  Common consonant sounds include:   /b/, /k/, /d/, /f/, /g/, /h/, /j/, /l/, /m/,/n/, /p/, /kw/, /r/, /s/, /t/, /v/, /w/, /ks/, /y/, /z/.

common inflectional ending:  A common suffix that changes the form or function of a word, but not its basic meaning, such as ‘-ed’ in ‘sprayed’, ‘-ing’ in ‘gathering’. 
common sight words:  Words that are immediately recognized as a whole and do not require word analysis for identification.  These words usually have irregular spellings. 

common vowel patterns:  A vowel is the open sound.  The mouth must be open to produce the sound of a vowel in a syllable.  The most common vowel patterns are the sound/spellings that students encounter most frequently in text (e.g., a-e, ee, oi, ow, ou, oo).

comprehension monitoring strategies:  Strategies used to monitor one’s reading by being aware of what one does understand  and what one does not understand.  The reader’s awareness determines which comprehension-repair strategies to apply.  
comprehension repair strategies:  Strategies used by a reader to regain comprehension as a result of comprehension monitoring.  These strategies include but are not limited to: re-reading, word recognition strategies, looking back, reading ahead, slowing down, paraphrasing by sections, using context, and taking notes. (Also referred to as “fix-up strategies”)

comprehension strategies:  A procedure or set of steps to follow in order to enhance text understanding (e.g., making inferences, predicting outcomes). 
concepts of print:  Insights about the ways in which print works.  Basic concepts about print include; identification of a book’s front and back covers and title page, directionality (knowledge that readers and writers move from left to right, top to bottom, front to back); spacing (distance used to separate words); recognition of letters and words; connection between spoken and written language; understanding of the function of capitalization and punctuation; sequencing and locating skills.

content area vocabulary:  Vocabulary found in specific subject areas (e.g., “integer” in math and “pioneer” in social studies).

content/academic text:  Text from literature, science, social studies, math and other academic areas that students need to read to be academically successful in school.
content/academic vocabulary:  Terms from literature, science, social studies, and math and other academic vocabulary that students need to know to be successful readers.

context:  The social or cultural situation in which the spoken or written word occurs and is often used to refer to the material surrounding an unknown word.

context clues:  Information from the surrounding text that helps identify a word or word group.  These could be words, phrases, sentences, illustrations, syntax, typographic signals, definitions, examples, and restatements. 
culturally relevant:  Reading materials to which students in a classroom can identify or relate.  Depending on the student cultural make-up in a classroom, relevant reading material can change from year to year.
directionality:  Understanding that print moves left to right and top to bottom.

electronic sources:  Resources for gathering information such as the internet, television, radio, CD ROM encyclopedia, and so on.
elements of style:  Word choice, voice, sentence structure, and sentence length.

environmental print:   Any print found in the physical environment, such as street signs, billboards, labels, business signs.

figurative language:  Word images and figures of speech used to enrich language (e.g., simile, metaphor, personification).

fluency:  Ability to read a text quickly with accuracy and expression; freedom from word-identification problems that might hinder comprehension in silent reading or the expression of ideas in oral reading; automaticity.

 foreshadowing:  A literary technique of giving  hints about an event before it happens.

functional document:  A technical document such as a business letter, computer manual, and trade publication that assists one in getting information in order to perform a task.
generalize:  Taking what is known and using it to make an inference about the nature of similar text.  Generalizations lead to transferable understandings that can be supported by fact.  They describe the characteristics of classes or categories of persons, places, living and non-living things, and events.  
genre:  Terms used to classify literary and informational works into categories

             (e.g., biography, mystery, historical fiction).  

gist:  The most central thought or idea in a text.

graphic features:  Features that illustrate information in text such as graphs, charts, 

maps, diagrams, tables, etc.
graphic organizer:  Organizers that provide a visual representation of facts and concepts from a text and their relationships within an organized frame.
 icons:  A symbol on a computer screen that represents a certain function, command or      program on the computer’s hard drive.  When an icon is clicked on, some action is performed such as opening or moving a file making computing more user-friendly.

idiom:  Words used in a special way that may be different from their literal meaning  (e.g. “you drive me crazy” or “hit the deck”). 

independent level:  The level at which the student reads fluently with excellent comprehension.  The accuracy with which the student reads is 95-100 percent.

infer:  To understand something not directly stated in the text by using past experience and knowledge combined with the text.

inference:  The reasoning involved in drawing a conclusion or making a logical    judgment on the basis of indirect evidence and prior conclusions rather than direct evidence from the text.
inflectional endings:  A letter or group of letters which when added to the end of a word does not change its part of speech, but adjusts the word to fit the meaning of the sentence (e.g., girl, girls, jump, jumped, big, bigger). 
informational/expository text: A form of written composition that has as its primary purpose explanation or the communication of details, facts, and discipline- or content-specific information (e.g., content area textbooks, encyclopedias, biographies).

instructional level:  The level at which the student can make maximum progress in reading with teacher guidance.  The accuracy with which the student reads is
90-94%.
irony: The use of words to convey the opposite of their literal meaning; the words say         

one thing, but mean another.
key word searches:   A key term or phrase the computer used in order to begin an online search for specific information.
language registry:  The systematic differences of language use determined by regional, social or situational changes (e.g., a child might say “yup” at home, but would be expected to say “yes” at school).
letter patterns: Common letter groupings that represent specific sounds (e.g., /ing/ in string and /ough/ in enough).  
literary devices:  Techniques used to convey or enhance an author’s message or voice (e.g., idiom, figurative language, metaphor, exaggeration, dialogue, and imagery).  

literary/narrative genres:  Categories used to classify literary works, usually by form, technique, or content (e.g., novel, essay, short story, comedy, epic).
literary/narrative text:  Text that describes action or events; usually includes a problem and resolution; usually, but not always fiction.

main idea:  The gist of a passage; central thought; the chief topic of a passage expressed or implied in a word or phrase; the topic sentence of a paragraph; a statement in sentence form which gives the stated or implied major topic of a passage and the specific way in which the passage is limited in content or reference.

main ideas:  Central thoughts of a passage expressed or implied in a word or phrase, the topic sentence of a paragraph; a statement in sentence form which gives the stated or implied major topic of passage and the specific way in which the passage is limited in content or reference.
mental imagery:  Words or phrases that appeal to one or more of the five senses 

allowing the reader to form mental pictures or images while reading.  

metaphor:  A figure of speech that compares two things without using the word like or as (e.g., laughter is the best medicine).
mood:  The emotional state of mind expressed by an author or artist in his/her work, or the emotional atmosphere produced by an artistic work.

multiple meaning words:  Words with the same spelling and/or pronunciation which have more than one meaning depending on their context (e.g., “The wind blew,” and “Please wind the clock”).

non-technical documents:  In this context, non-technical refers to documents (e.g., memos, lists, job applications) in which the content and vocabulary are not tied to a specific subject.
oddity tasks:  In phonemic awareness, identifying which word in a set of three or four that has the “odd” sound (e.g., run, rug, and toy).  

onomatopoeia:  A term used to describe words whose pronunciations suggest their meaning (e.g., meow, buzz).
onset and rime:  Parts of spoken language that are syllables.  An onset is the initial consonant(s) sound of a syllable (the onset of bag is b-; of swim,is sw-).  A rime is the part of the syllable that contains the vowel and all that follows it (the rime of bag is –ag; of swim, -im).  Not all syllables or words have an onset, but they all have a rime (e.g., the word or syllable “out” is a rime without an onset).

oral language structure:  Spoken language has five linguistic systems.  They include the phonological (sounds of language), the syntactic (order and grammar), the semantic (meanings), the pragmatic (social interactive), and lexicon (vocabulary).

organizational features:  Tools the author uses to organize ideas (e.g., captions and headings).

organizational structures:  The organization of a text.  

personification:  A figure of speech in which nonhuman objects such as ideas, objects or animals, are given human characteristics (e.g., “flowers danced about the lawn”).
persuasive devices: A technique the author uses to move the reader to his/her point of view such as bias, overgeneralization, and association.
phoneme:  The smallest unit of sound in a spoken word that makes a difference in the word’s meaning.

phonemic awareness:  The ability to hear; identify, and manipulate individual sounds (phonemes) in spoken words.

phonics:  The understanding that there is a predictable relationship between phonemes (the sounds of spoken language) and graphemes (the letters and spellings that represent those sounds in written language).

phonological awareness:  A general understanding of the sound structure of words, including rhymes, syllables, and phonemes.  

plot:  The structure of the events in a story usually including rising action, climax, and resolution.

point of view:  The perspective from which a narrator tells the story. The three points of view are first person, third person, and omniscient. 

predict:  To foresee what might happen in a text based on a reader’s background knowledge or schema.

prefix:  An affix attached before a base word or root (e.g.,  re- in reprint).

primary sources:  The original source of resource information  (e.g., 

newspaper, letter, encyclopedia, book). 
print conventions:  The rules that govern the customary use of print in reading and writing including directionality of print, punctuation and capitalization.
prior knowledge:  The knowledge that stems from previous experience.  Note: prior knowledge is a key component of the schema theory of reading comprehension. 
propaganda techniques:  Methods used in creating propaganda such as bandwagon, peer pressure, repetition, and testimonials/endorsements.

pull-down menus:  A computer term that refers to a list of words that appears when the cursor is on a menu item.  Also called a drop down list box.

questioning strategies:  In these strategies a reader may ask questions about a text before, during, and after reading and then searches for answers.(e.g., Question Answer Response (QAR) Survey, Question, Read, Recite, Review (SQ3R)
root words:  Meaningful base form of a complex word, after all affixes are removed.  A root may be independent, or free, as read  in unreadable, or may be dependent, or bound, as-liter-  (from the Greek for letter) in illiterate.
sarcasm:  The use of praise to “make fun of” or “put down” someone or something.  The praise is not sincere and is actually intended to hurt someone’s feelings.
scan:  To examine or read something quickly, but selectively, for a purpose.

scanning:  Examining or reading something quickly, but selectively, for a purpose.

schema:  The accumulated knowledge drawn from life experiences that a person has to help understand concepts, roles, emotions, and events.  
secondary sources:  Sources of information that are derived from primary or original sources.

segment:  The act of separating the sounds in a word in order to assist decoding or spelling.
semantic mapping:  A graphic display of a cluster of words that are meaningfully related.

sentence structure:  Any of a number of basic sentence types in a language.  The pattern or structure of word order in sentences, clauses, or phrases.

sequence:  The arrangement or ordering of information, content, or ideas
(e.g., chronological, easy to difficult, part to whole).

setting:  The time(s) and place(s) in which a narrative takes place.
short vowel sounds:  The sound of /a/ as in cat, /e/ as in hen, /i/ as in fit, /o/ as in hot, /u/ as in pup.

sight words:  Words that are immediately recognized as  wholes and do not require word 


analysis for identification.  

simile:  A figure of speech comparing two unlike things usually using like or as (e.g., “like ancient trees, we die from the top”).
skim:  To read or glance through quickly.
story elements:  The critical parts of a story include character, setting, plot, problem, solution.  At upper grades the terms problem and solution change to conflict and resolution.  

story structure:  The pattern of organization in narration that characterizes a particular type of story.

structural analysis:  The identification of word-meaning elements, as re- and read in reread, to help understand the meaning of a word as a whole.
sub-genres: Genres within other genres (e.g., haiku is a sub-genre of poetry, and mystery is a sub-genre of fiction).

subplot:  A minor collection of events in a novel or drama that have some connection   with the main plot and should, (1) comment on, (2) complicate/defeat, or (3) support the main plot.
suffix:  An affix attached to the end of a base, root, or stems that changes meaning or grammatical function of the word (e.g., –en added to ox to form oxen).
summarize:  To determine what is important in the text, condense this information, and put it into the students’ own words.
summary: A synthesis of the important ideas in a text presented in a condensed form.

syllabication:  Division of words into syllables.  A syllable is a word part that contains a vowel, or in spoken language a vowel sound (e.g., e-vent; news-pa-per; ver-y).

synonyms:  A word having a similar meaning to the meaning of another word.
task-oriented text: Text written specifically to direct the reader as to how to complete a task.

technical:  Content or vocabulary directly related to specific knowledge or information in a career or interest area.

text complexity:  Text demands on the reader increase substantially throughout the grades. Items that influence complexity of text include: highly specialized vocabulary and concepts; abstract concepts presented with minimal context; increased concept load/density; readability considerations; and unique writing patterns in informational text.

text features:  A prominent characteristic of a particular type of text such as chapter titles, sub-headings and bold faced words in a history text.

text organizational structures:  Expository text is structured in certain ways.  The five text structures that students are most likely to encounter are cause-effect, compare/contrast, description, problem/solution, and chronological or time order.

theme:  A topic; a major idea or proposition broad enough to cover the entire scope of a literary work.  A theme may be stated or implicit, but clues to it may be found in the ideas that are given special prominence or tend to recur in a work.

unfamiliar text:  Unseen or unpracticed reading material.

vocabulary strategies:  A systematic plan to increase understanding of words (e.g., categorizing and classifying, semantic mapping, semantic feature analysis, concept of definition maps, analogies, using the dictionary and other reference materials, using word parts, using morphemic analysis, using context clues).
word families:  A collection of words that share common orthographic rimes (e.g., thank, prank, dank).

word recognition strategies:  Strategies for determining the pronunciation and meaning of words in print.
EALR 1

The student understands and uses different skills and strategies to read.
1.1 Use word recognition skills and strategies to read and comprehend text.

	Grade
	K
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10

	1.1.1
	
	
	
	
	
	
	
	
	
	
	

	1.1.2
	
	
	
	
	
	
	
	
	
	
	

	1.1.3
	
	
	
	
	
	
	
	
	
	
	

	1.1.4
	
	
	
	
	
	
	
	
	
	
	


1.2 Use vocabulary (word meaning) strategies to read and comprehend text.

	Grade
	K
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10

	1.2.1
	
	
	
	
	
	
	
	
	
	
	

	1.2.2
	
	
	
	
	
	
	
	
	
	
	


1.3 Build vocabulary through wide reading.

	Grade
	K
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10

	1.3.1
	
	
	
	
	
	
	
	
	
	
	

	1.3.2
	
	
	
	
	
	
	
	
	
	
	


1.4 Apply word recognition skills and strategies to read fluently.

	Grade
	K
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10

	1.4.1
	
	
	
	
	
	
	
	
	
	
	

	1.4.2
	
	
	
	
	
	
	
	
	
	
	

	1.4.3
	
	
	
	
	
	
	
	
	
	
	


EALR 2

The student understands the meaning of what is read.

2.1 Demonstrate evidence of reading comprehension.

	Grade
	K
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10

	2.1.1
	
	
	
	
	
	
	
	
	
	
	

	2.1.2
	
	
	
	
	
	
	
	
	
	
	

	2.1.3
	
	
	
	
	
	
	
	
	
	
	

	2.1.4
	
	
	
	
	
	
	
	
	
	
	

	2.1.5
	
	
	
	
	
	
	
	
	
	
	

	2.1.6
	
	
	
	
	
	
	
	
	
	
	

	2.1.7
	
	
	
	
	
	
	
	
	
	
	


2.2 Understand and apply knowledge of text components to comprehend text.

	Grade
	K
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10

	2.2.1
	
	
	
	
	
	
	
	
	
	
	

	2.2.2
	
	
	
	
	
	
	
	
	
	
	

	2.2.3
	
	
	
	
	
	
	
	
	
	
	

	2.2.4
	
	
	
	
	
	
	
	
	
	
	


2.3 Expand comprehension by analyzing, interpreting, and synthesizing information and ideas in literary and informational text.

	Grade
	K
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10

	2.3.1
	
	
	
	
	
	
	
	
	
	
	

	2.3.2
	
	
	
	
	
	
	
	
	
	
	

	2.3.3
	
	
	
	
	
	
	
	
	
	
	

	2.3.4
	
	
	
	
	
	
	
	
	
	
	


2.4 Think critically and analyze author’s use of language, style, purpose, and perspective in literary and informational text.

	Grade
	K
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10

	2.4.1
	
	
	
	
	
	
	
	
	
	
	

	2.4.2
	
	
	
	
	
	
	
	
	
	
	

	2.4.3
	
	
	
	
	
	
	
	
	
	
	

	2.4.4
	
	
	
	
	
	
	
	
	
	
	

	2.4.5
	
	
	
	
	
	
	
	
	
	
	

	2.4.6
	
	
	
	
	
	
	
	
	
	
	

	2.4.7
	
	
	
	
	
	
	
	
	
	
	


EALR 3

The student reads different materials for a variety of purposes.
3.1 Read to learn new information.

	Grade
	K
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10

	3.1.1
	
	
	
	
	
	
	
	
	
	
	


3.2 Read to perform a task.

	Grade
	K
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10

	3.2.1
	
	
	
	
	
	
	
	
	
	
	

	3.2.2
	
	
	
	
	
	
	
	
	
	
	


3.3 Read for career application.

	Grade
	K
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10

	3.3.1
	
	
	
	
	
	
	
	
	
	
	


3.4 Read for literary experience in a variety of genres.

	Grade
	K
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10

	3.4.1
	
	
	
	
	
	
	
	
	
	
	

	3.4.2
	
	
	
	
	
	
	
	
	
	
	

	3.4.3
	
	
	
	
	
	
	
	
	
	
	

	3.4.4
	
	
	
	
	
	
	
	
	
	
	


EALR 4

The student sets goals and evaluates progress to improve reading.
4.1 Assess reading strengths and need for improvement.

	Grade
	K
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10

	4.1.1
	
	
	
	
	
	
	
	
	
	
	

	4.1.2
	
	
	
	
	
	
	
	
	
	
	



4.2 Develop interests and share reading experiences.

	Grade
	K
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10

	4.2.1
	
	
	
	
	
	
	
	
	
	
	



